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Abstract

Most literature regarding involvement of retired adults in the classroom focuses on feasi-
bility rather than benefits directly perceived by individuals, let alone the lack of research
on academic learning purposes. This report presents the pilot action of an intergenerational
(IG) approach/program, within which a retired professional crossed the border (i.e., from
Hong Kong to China Mainland) and engaged a class of ESL (English as a second language)
undergraduate learners — as an auditor — in a credit-bearing course. The program was
staged through intergenerational programming in terms of purposeful planning and activ-
ity design to facilitate contacts between young and old. Post-program responses to Likert-
based scales and open-ended questions were employed to examine what perceived benefits
across generations could be found after program implementation, thereby examining the
value of intergenerational learning through the pilot action. Evaluation findings indicated
that the value of intergenerational learning can be conceptualized as a pathway leading to
benefits perceivable across generations and the significance of academic learning purposes
valued by young and old. Despite benefits found, the auditor approach is arguably a way of
working due to lessons learned. Further studies should investigate how an auditor system
like the program could contribute to the goal of promoting impactful results in other course
settings. Explicit appreciation of the retired citizen’s involved is also documented as a con-
cluding note.
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Introduction

Most published details regarding the
teaching and learning practice of involv-
ing retired citizens or the aged in a class-
room and having them engage students
mainly focus on feasibility (Dauenhauer
et al., 2018; Doll, 2006; Heffer-nan et al.,
2019; Krout & Pogorzala, 2002). It is lit-
tle known as to how this kind of practice
may lead to evidence-based benefits to
individuals — it is even more unknown as
the shared site is placed in a credit-bearing
course — relevant evidence and caveats
are scarcely documented.

The practice is of evidence though. For
example, an auditor approach has been
brought to the high school system in Japan
since 2002 (Nishita & Nakagawa, 2015).
Its first launch began at Fuso Junior High
School in Fuso Town of Aichi Prefecture
(K. Mizobe, personal communication, De-
cember 19, 2015). The program involves
a senior retired citizen in a history class as
an auditor, a voluntary role that empow-
ers the retired citizen to interact with high
schoolers, share stories, and learn together.
In reporting the evaluation of the auditor
approach, Mizobe (2017) emphasized that
it has made possible on yielding positive
outcomes, such as younger and older
participants’ positive comments and com-

pliments to the system; however, direct

benefits to individuals are yet revealed. In
addition, whether retired citizens with a
professional background could also benefit
from the auditor approach remains un-
known.

Likewise, the City University of Hong
Kong is another one currently adopting a
similar approach — it aims to match re-
tired adults with undergraduate students in
a wide range of credit-bearing courses (The
Elder Academy of Hong Kong, 2019). It
has demonstrated significant capability to
foster lifelong education, and especially
in the case of weaving retired adults into
an undergraduate structure through friend-
ship-building. For example, an older par-
ticipant’s reflection revealed such a way of
working: “After 4.5 years of study, many
classmates and | become good friends
and we were in communication with each
other” (City University of Hong Kong—
Scope, 2019, p. 17). To learn more about
benefits for both retired adults and under-
graduate students — especially in the con-
text of academic learning purposes, further
research is suggested.

Intergenerational-ESL Auditor Program

Inspired by the examples with demon-
strated outcomes, a pilot project titled The
Intergenerational-ESL Auditor Program
(IG-ESL AP) was launched. Most broad-
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ly, it aims to enrich undergraduate educa-
tion while offering students opportunities
to practice English as a second language
(ESL). IG-ESL AP was rolled out at a
private college (located in Zhuhai, Chi-
nese mainland) — it adopts the policy of
using English language as the medium of
instruction, a pioneering feature of higher
education in the nation. Additionally, the
college follows an authentic learning “di-
rective” — i.e., accepting the challenge of
providing learners with opportunities and
authentic materials to learn meaningfully
(BNU-HKBU United International Col-
lege, 2018, p. 200).

In the project, IG-ESL AP was applied
in an undergraduate course of psycholo-
gy. Health psychology was chosen due to
the first author’s teaching practice — that
is, maintaining the exercise of teaching
duties assigned and fulfilling the need of
delivering the course with authentic ma-
terials to help students understand course
contents meaningfully — it is thus a prac-
tice shaped by the challenge as well.

According to the syllabus, the course
aims to view health and illness through a
biopsychosocial lens — it is a framework
arguing that well-being is a result of com-
plex biological, social, and psychological
factors. With this in mind, students are ex-
pected to relate knowledge to health-pro-
moting behaviors for personal growth.

Students are also offered opportunities
to learn from supporting materials based
on Traditional Chinese Medicine (TCM)
for course/lecture topics about modify-
ing health-related behaviors; coping with
stress or pain; and dealing with illnesses.
All in all, the objectives of IG-ESL
AP, when applied during the course of
Health Psychology, were to (1) increase
opportunities for college students to prac-
tice English language, and (2) contribute

to students’ learning experience.

Research Questions

In light of the scarcity of evidence
with respect to benefits of getting the in-
tergenerational auditor approach applied
in an undergraduate setting, we asked two
questions. First, what would be the ben-
efits, if any, perceived by undergraduate
students in the course of health psychol-
ogy? Second, in what ways would the
program be perceived beneficial to the
retired professional after completing the
IG-ESL AP process? Both inquiries are in
general raised with regard to the scarcity
of understanding in the literature. Results
derived from them could also contribute to
informing the practice of college teaching,
such as gaining a better understanding of
the approach as a way of working or not

on providing opportunities for academic
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learning in a meaningful way. Addition-
ally, the second one is also considered as
a way to judge whether IG-ESL AP could
match the retired professional expectations
towards the approach. Learning more from
it is significant to program promotion and

dissemination in the future.

Methodology: Intergenerational
Programming

Participants

The senior (age = 60) who participated
in this program was a retired professional
from Hong Kong. Before retirement, he
worked in a private hospital in Hong Kong
as a security specialist of information tech-
nology. He also had a master’s degree in
health informatics. He was selected due
to his high-level proficiency in English
language, his health-related expertise as
well as his prior voluntary experience in
another IG program organized by the first
author.

Student participants (n = 40) were
from health psychology, a credit-bearing
undergraduate course provided by the de-
partment of applied psychology. Many of
these students were in their early twenties
(mean age = 22.26), taking the course in
a semester prior to graduation. They were
native Mandarin and ESL speakers. They

took the course for 12 weeks, and each
weekly lesson lasted for three hours. The
average attendance rate of the entire course
was 95%. The placement of one auditor
in the class is the least ratio considered
feasible in prior programs like the current
study (Mizobe, 2017). Since health psy-
chology was a required course, exposure
to the involvement of a retired profession-
al as an auditor in the lecture room was
equal among the entire cohort of final year
students. They were given this exposure
notice in the first lesson. In considering the
exposure an opportunity for purposeful
communication with a (retired) profession-
al, all students agreed to accept this auditor
approach.

To ensure acceptance further, all partic-
ipants provided written consent for joining
the program, being aware that partici-
pation was voluntary and data would be
anonymized for publication purposes. The
project met the college’s ethical assess-
ment guidelines, meaning that an ethical
approval was obtained prior to research.

Pre-program and Implementation
Arrangements

Before the program began, the retired
professional was given a pre-program in-
terview. The purpose was to understand

what expectations he might have prior to
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his on-site participation. The interview was
unstructured, and it was expected to help
design post-program questions for reflec-
tions. During the interview, the project team
learned that he had been exploring ways
since his retirement two years ago — to
stay active, feel healthier and enhanced for
personal development, and find a meaning-
ful academic learning opportunity. These
expectations served as a framework for de-
signing the post-program reflection survey.
During the implementation period, he
crossed the border and traveled to Zhuhai
from Hong Kong via Hong Kong-Zhu-
hai-Macau Bridge (HZMB). This new
passageway opened in 2018 (i.e., nearly
nine months before IG-ESL AP began),
dramatically shortening the passage time
of traveling among the adjacent cities from
around three hours to within 60 minutes.
To participate in the program, the retired
professionalwas offered travel insurance,
meals, and stipends. Travel expenses were
also covered. A budget totaling RMB6000
(or USD840) had been approved by the
college before the program began. Upon
completion, he was awarded a certificate

of appreciation.
Program Design

The program was implemented within

course hours throughout a 12-week semes-

ter. In each week, a two-hour lecture was
immediately followed by a one-hour activ-
ity time.

Except the first and the last two weeks,
the retired professional and college stu-
dents met each other for three hours week-
ly — they thus met nine times in total.
They attended lectures together; shared
coursework topics; and engaged each oth-
er through IG activities in class. During
each lecture, he chose himself the front-
most row, being seated like other students.
Unlike a teaching assistant or a tutor with
official duties, he showed up every time as
an auditor — that is, a co-learner with his
presence or a focus of tendency offering
opportunities for students to practice En-
glish; sharing life experiences; and learn-
ing with students alongside for coursework
activities, projects, tasks, and discussions
as a partner.

Intergenerational Activities

The literature indicates that contacts
between people of different generations
are most meaningful when IG activities
are carefully programmed (Galbraith, et
al., 2015; Henkin & Sweeney, 1989; So &
Shek, 2011). In the intergenerational field
especially focused on teaching and learn-
ing, activities designed according to objec-
tives or lecture-related contents have been
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found conducive to partnerships and shar-
ing between skipped generations as well as
personal growth in higher education set-
tings (Kaplan et al., 2017; Lai & Kaplan,
2016). Before the program began, ten IG
activities were planned by the course in-
structor according to course/lecture topics:

* Activity 1: The retired professional
and students discussed how traditional
Chinese medicine (TCM) may fit bet-
ter with the (1) biomedical or (2) bio-
psychosocial model. These two mod-
els were the main key themes of the
lecture topic about “What is Health
Psychology?”

* Activity 2: The retired profession-
alshared with students his eating
habits, hobbies, and living style. The
lecture topic about health promoting
behaviors contributing to eating habits
inspired the design of this activity.

* Activity 3: The retired professionaland
students provided as many examples
as possible, pinpointing how TCM
describes the body systems differently
from western perspective. This activ-
ity is associated with the lecture topic
about “The Systems of the Body.”

* Activity 4: The retired professionaland
students learned from their personal
experiences, health psychology, and
TCM regarding insomnia. In the lec-

ture, emphasis was greatly given to
contents about health-promoting be-
havior and sleep disorders.

* Activity 5: With comments provided

by the volunteer, students designed
bookmarks to encourage smokers to
quit smoking. A main focus of the lec-
ture was about health-compromising
behaviors leading to smoking.

* Activity 6: The retired professional

shared with students about his stress-
ful experiences. Since the lecture topic
was about “Stress,” this sharing ac-
tivity was believed to be relevant and

meaningful.

* Activity 7: The retired professional s

and students co-design posters about
stress management. This activity was
associated with the lecture about cop-

ing of stress and resilience.

* Activity 8: The retired professional

slearned from students about ways to
manage pain currently experienced
by him or friends of his age. To relate
learning to the lecture about pain man-
agement, this activity was designed.

* Activity 9: The retired professional

sshared with a group of students about
his or his relatives’ experiences with
TCM and western medicine. The lec-
ture of the week was about “Using

)

Health Services,” and this activity

served as a way to relate lecture con-
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tents to real-life experiences.

* Activity 10: The retired professional
sand students learned together how to
handle stroke from TCM and western
approaches. Stroke was one of the ma-
jor health-related issues corresponding
to the lecture about “Managing Chron-
ic Illness”.

Of note, all lectures and activities were
conducted every Monday evening. The re-
tired professional did not participate in the

last two weeks due to course exams.
Engagement Strategies

Intergenerational activities were pro-
grammed in ways that the whole class of
students would have shared opportunities
to interact with the retired professional.
Most broadly, programming of the activ-
ities is based on a series of engagement
strategies through an IG model aimed
to transform a classroom setting into an
intergenererational contact zone (ICZ).
According to the latest ICZ model (Kaplan
et al., 2020), intergenerational learning is a
developmental approach — conceptually,
it refers to characteristics of dimensions/
ways or engagement strategies to design
and serve for older and younger gener-
ations to engage each other, facilitate

friendly partnerships, and co-construct for

meaning-making such as addressing issues
or accomplishing object-oriented tasks. As
approached by IG-ESL AP, an ICZ based
in the course under concern was precisely
done so through the engagement strategies
of (1) group dynamics, (2) decision-mak-
ing, (3) choice, (4) coalition, (5) guest
speech, (6) role play, and (7) interview.
Further descriptions of each strategy and
their relations to activities are provided in
the list below:

(1) Group dynamics: 1t is a sociocultural
dimension of ICZ model “to use the
[teaching and learning] environment
to pursue desired social contact, rela-
tionships, and affiliation within and
between generations” (Kaplan et al.,
2020, p. 5). In activities 1, 2, 3, 5 and
9, all students broke into ten groups.
The retired professional joined them
one by one, thereby offering com-
ments, providing support, sharing
stories or collecting information
from students.

(2) Decision-making: 1t is a political
dimension “to determine who is ‘in-
charge’? — social and institutional
power structures for making deci-
sions about how a space is developed
... over time” (p. 5). In activities 5 &
7, the retired professional determined

which student groups were winners.
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In activity 9, the retired professional

determined which group to join.

(3) Choice: 1t is an ethical dimension “to

provide people with choice with re-
gard to how they utilize ICZ spaces
and engage others.” For example, in
the classroom, all learners may pre-
fer their learning to be “active” like
sitting in the front-most row in class.
In activities 4 and 10, the retired pro-
fessional chose a particular group to
join for completing a task.

(4) Coalition (for class inquiries): It

is the second political dimension to
create specific “pathways for partic-
ipation” (p. 5). In activities 3 and 5,
a group was first determined by the
retired professional to be the best in
completing a task. Next, they formed
a coalition for addressing class inqui-

ries.

(5) Guest speech: 1t is a psychological/

perceptual dimension which allows
for “encompas[sing] multiple layers
of shared meaning and experience”
(p. 5). In activity 2, 8 and 9, the re-
tired professional shared real-life
experiences and professional knowl-

edge before class.

(6) Role-play: 1t is a second sociocul-

tural dimension with an emphasis on
using the classroom environment “to

practice and maintain activities con-

sistent with cultural traditions and
local heritage” (p. 5). In activity 9,
the retired professional and a small
group of students presented their
discussion results through role-play
(i.e., a seven-minute drama). More
specifically, the role-play was about
informing family members of a pa-
tient’s dying symptoms, and doing
so, they were asked to play the roles
of a TCM partitioner, a Western med-
ical practitioner, and family members
of a patient with dying symptoms.

(7) Interview: It is a physical/flexible
dimension with which the teaching
or learning environment can “accom-
modate changes over time in user
needs, abilities, interests, concerns
etc.” (p. 5). In activity 3, the older
adults were interviewed by a few
groups of students only when they
would consider necessary (i.e., on
demand). But in activity 6, he was
interviewed by the whole class of
students.

To illustrate how activities worked with
engagement strategies, here is an example.
For the course topic about “Syptoms of
Dying Patients,” two hours were first spent
during the lecture time focusing on litera-
ture and theories. Immediately followed by

a one-hour activity-based lesson, strategies
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1, 2, 5 and 6 were employed. As a result,
(1) the whole class was first broken into
ten different groups; (2) the retired profes-
sional determining which group of students
to join; (3) the older adult and students
engaging each other for the role-play; and
then (4) the retired professional delivering
a speech before class with regard to his life
experiences about families or friends with
dying symptoms.

Post-program Arrangements

To respond to the research questions,
all participants reflected on the program
within two weeks after the last class. A
post-program evaluation survey with nine
lead-in questions was used to help them
document their program experiences, per-
ceived benefits, and recommendations.
Each question included two parts. First, re-
spondents were introduced to Likert scale-
based questions, which are a set of sym-
metrical five-point rating scales including
the items of -2 or strongly disagree; -1 or
disagree; 0 or not sure; 1 or agree; and 2
or strongly agree. In the second part using
open-ended questions, respondents were
asked to provide explanations, examples,
or thinking to support their scaling re-
sponses. As a result, all students and the
retired professional(n = 41) completed all
of them.

The use of Likert scales supplimented
by opened questions needs to be explained
further. First, there is a body of research
using Likert scales and expanded questions
in the program profile study for evaluating
benefits perceived by participants of differ-
ent generations like the current study (e.g.,
Lai & He, 2020; Lai & Xing, 2021). As
to the focus of perceived benefits, it have
been found significant in developmental
and aging studies to indicate a positive way
of life driven by thinking, intentionality or
attitudes across ages. One of the earliest
seminal examples is Becker’s (1974) Health
Belief Model using perceived benefits to
predict health-promoting behaviors in the
field of behavioral medicine.

For data analysis, Likert-based scales
are simple sums or averages of question-
naire responses over each individual item
(question). Documented responses of
open-ended questions were categorized
into themes, with the purpose of relating
distinctive nature of benefits perceived by
participants to relevant program objectives
and contexts. Two project team members
also discussed this type of qualitative
work, so that its value would be able to
lie within the possibility of understanding
quantitative evidence like the Likert-based
scales of this study in a meaningful way
while presenting the loss of relevant details
(Silverman, 2006).



78 Alan Lai etal.

Results

In general, 90% of the student members
either agreed or strongly agreed (i.e., mean
score of rating = 1.10) that they perceived
benefits from the program. Both quantita-
tive and qualitative data indicated that ben-
efits were reported with the themes of (1)
opportunities to practice English in class;
(2) academic learning; (3) course curric-
ulum; (4) personal development; and (5)
surendipitous experience:

1. Gaining opportunities to practice
English: 36 out of 40 students (i.e.,
90%) either agreed or strongly agreed
(i.e., mean score of rating = 1.26) that
they received more opportunities to
practice English as a second language
in class through the program. When
asked to provide an example, one
student said, “... Peter (a pseudonym)
Jjoined our group discussion part and
we had to interact with him in En-
glish.” Another student provided a
more thorough example, saying “Sure,
we can use English to communicate
with the old man. While he shared his
experience with us, we asked many
questions by using English, also,
many terminologies were used to ex-
press some contents connected with
health psychology. So in a word, 1
think it is a good way to develop my

English skills.” Besides group dis-
cussion, one student found interview
as a fruitful strategy of engagement,
saying “In a lesson about the stress of
retired citizens, all groups in our class
interviewed Peter about his experi-
ence and opinion. That was an active
conversation because Peter was quite
helpful and answer all of our ques-
tions. Through this kind of talking, our
English ability of conversation could

be improved.”

. Feeling more active in academic

learning: When asked whether the
students experienced academically
more active through the auditor pro-
gram, they also responded to this item
positively. First, the mean score of rat-
ings at 0.95 means that 9 out of the 40
students were not sure while one stu-
dent disagreed, but 27 students or 73%
of the class either agreed or strongly
agreed that they felt academically
more active. From the qualitative data
set, it is not difficult to find example
quotes alluding to the positive rating.
For instance, one student said, “Peter
is an admired and positive man that
with his participation made class more
active.” Another student provided an
explanation in terms of the auditor
nature of the program, saying “Peter

came as a ‘classmate’, a ‘friend’, I
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think most of us still shared a common
sense that ‘Here comes a successful
idol’ and wanted to try our best to
inspire him, or just try not to make
any mistakes. So I would say that with
the older generation partner, students
would be more active.”

. Feeling more meaningful in learning
health psychology: In addition to the
more active experience, a majority of
the students reported that they found
the health psychology curriculum
more meaningful. Except three stu-
dents who either disagreed and felt un-
sure, 34 students or 92% of them (i.e.,
mean score of rating = 1.21) agreed or
strongly agreed in this regard. When
asked why they would feel benefited
in this way, one student provided an
internalized explanation in an IG con-
text: “Connect the younger and older
learner with each other to exchange
their idea about health can bring out
more creative and constructive con-
clusion. No matter younger or older
citizen, the agreement concluded by
both sides is better than single one
definitely.” Another student said it was
due to the life experience sharing be-
tween them and the volunteer: “/ think
[the program] is good for us to better
understand the theory of health psy-

chology because [the] elder can share

many examples for us.”

. Gaining insights for personal devel-

opment: The students also seemed to
have gained a range of insights into
their personal development through the
program. First, except four students
who were not sure about this aspect
of experience, 33 students or 89% of
them either agreed or strongly agreed
to the item (i.e., mean score of rat-
ing = 1.01). Many of them explained
the positive insights arose from the
volunteer’s participation. For exam-
ple, one student said, “I think what
I've learnt from Peter is the strong
self-discipline, he exercised a lot and
participated in lots of events. He also
borrowed the textbook and listened to
every lecture carefully. To me, it indi-
cated that I also have the opportunity
to keep studying at any period of my
lifetime.” Likewise, another student
said, “... I was surprised by Peter’s
healthy lifestyle. Now, I start to pay
more attention about the components
of what I eat like the snacks and what
I drink. And I am trying to get up and
go to bed early.” Perhaps, even life-
long insights might have been generat-
ed through the program. For example,
this student said, “I really admire the
retired life of the old man, it gave me

a space to think about my retired life,
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what I want to do, and what I really
like to do.” Insights about health were
also seen. One of the students said, “/
become more focus on personal health
learned from the retired citizen’s
healthy habits.”

5. Encountering serendipitous expe-
rience: Unexpected results/benefits
were also found. Seven students did
not expect that they would perceive
elders in a more positive or even a
“younger” way. For example, one stu-
dent said, “... [Peter] is quite different
from my expectation as he is very
healthy and has a young mind.” An-
other student undoubtedly experienced
a stark difference of change: “Before
communicating with [Peter], I think
the elder should be someone with
weak body and be a bit of wordy. After
courses, I changed the stereotype for
the elders.”

As to benefits reported by the retired
professional, he strongly agreed (i.e., score
= 2) that he felt (1) staying active, (2)
healthier, (3) enhanced in personal devel-
opment, and (4) meaningful in academic
learning through the program. Below are
the four outcomes along with example

quotes:

1. Staying active: “The activities and

particularly the part of interacting
with the students made me feel staying

active.”

. Feeling healthier: “First of all, the

textbook and the lecture about health
psychology made feel healthier. But
when the students asked questions, it
gave me a chance to review my health,
and that really made me feel psycho-
logically, physically and mentally

healthier”

. Feeling enhanced in personal devel-

opment: “In the program, I strongly
feel that I would like to contribute my-
self not just in Hong Kong but cross
the border and help more generations
of people. I think the program has
changed the way how I pursue my vol-

untary work in the 1G area.”

. Feeling meaningful in academic

learning: “The program did offer me
a lot of opportunities to learn in an
academic way. It is very meaningful to
me since I could learn a lot of things

new and useful for my well-being.”

These post-program results appeared

to serve the retired professional’s pre-pro-

gram expectations.

Discussion

Teaching and learning have typically
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been characterized by contacts between
younger and older, less experienced and
more, or novice and expert. Yet, to under-
stand how the contacts play out especially
the involvement of people with a retired
identity in an undergraduate credit-bear-
ing setting, it is important to attend to
inclusion of different generations like the
current study, which allowed for contacts
between a retired professional and a group
of young students in the course of health
psychology. The notion of skipped-gener-
ational relationships is then embedded in
the shared setting, a co-shared contact zone
through which intergenerational learning
is conceptualized as a potential pathway
leading to benefits perceivable to people
across ages. In this case, through the use
of research inquires, intergenerational
programming, program implementation of
IG-ESL AP, evaluation tools for collecting
quantitiatve and qualitative evidence, and
analysis, intergeneraitonal learning in a
credit-bearing college environment was
found in different ways perceivably ben-
eficial to people of different generations.
To the young students, benefits were per-
ceived in terms of English language prac-
tice; academic learning; health psychology
curriculum; personal development; and
serendipitous experience. Likewise, the
retired professional found the program
beneficial in the areas of staying active,

feeling healthier, personal development,
and academic learning. In considering the
particular evidence regarding academic
learning offered by the young students
and the retired professional, it seems 1G-
ESL AP is a way of working, especially
through which opportunities for learning
more meaningfully were provided, thereby
matching the course with the college direc-
tive/policy more closely. This approach is
thus an additional support to the evaluation
findings of the Elder Academy’s auditor
program (City University of Hong Kong—
Scope, 2019). Besides, their emphasis is in
many ways highlighting intergeneraitonal
friendship as a way of working for con-
necting skipped generations through the
auditor approach while the current study
focused on how intergenerational learning
contributed to the academic learning of
young and old together — both young and
old of the current study considered aca-
demic learning to become more active and
meaningful as the common and co-shared
benefit. Intergenerational learning can thus
be considered as a pathway, as demon-
strated in this case, leading to benefits with
academic learning purposes equally salient
and significant to people across ages and
the program per se.

These two sets of positive results,
when seen together, are also in line with

Mizobe’s (2017) auditor program evalua-
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tions, demonstrating further that a person
who is retired and with a professional
background could also benefit from the au-
ditor approach.

In spite of benefits seen, the program
also received criticism from participants
— IGESL AP is thus arguably yet a way
of working in this sense. Three lessons
learned and proposed actions for improve-

ment are summarized as below:

(1) Demand of auditors: Students (n =
13) commented that more than one
retired professional should have
been recruited because “the discuss-
ing time left for every group is not
enough.” In this regard, more than
one retired citizen to engage the
same group of students may help
make a difference.

(2) Possibility of getting children in-
volved: There are recommendations
(n = 3) suggesting that children be
invited to join. For example, one
student said that children could get
involved in the program design and
winner judgement levels. In doing
s0, the project team will consider the
possibility of inviting children, and
probably their parents may also con-
tribute to the program.

(3) Age-friendly arrangement: There is
a suggestion from the retired profes-

sional (n = 1) that the program need
be restructured in an age-friendlier
way. For example, the campus needs
to be brighter during the evening
time — for both young and old. Also,
wet floors were seen at times due to
rain and cleaning. For safety purpos-
es, there may be a need for hiking
sticks, flashlights, student guides, a
daytime schedule, better floor man-
agement, etc.

Conclusion

In this project, contacts between young
and old for teaching and learning purposes
have led to results that seem to be impact-
ful. However, they are based on findings
only drawn from a single case or an un-
dergraduate course. A closer look into the
outcomes of this project (e.g., increased
opportunities for English language prac-
tice, enhanced understanding on course
contents, increased exchanges of lived
experiences, etc.) can be achieved through
replications.

With the lens of longer hindsight, the
project team might want to have a further
look into the component of cross-border
engagements — a student participant’s
quote seems to support this idea, saying
“This program helps strengthen cross-bor-

der contacts between skipped genera-
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tions....” Additionally, if it is looked at
with themes such as lifelong learning,
living, and language (see Kaplan, Thang,
Sanchez, & Hoffman, 2016), it might also
begin to bear more central, spillover, and/
or surendipitious outcomes.

As a final remark, the retired profes-
sional’s efforts are recognized and appre-
ciated. The following quote from a student
further supports this concluding note:

“I really appreciate what Peter had done
for us and that is very meaningful for us

youth. He helped us learn more knowledge

and skills from circumstances in real life.”
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